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Single Parent Families:
The Statistics

As vou work with the materials in this unit, veu will heor a variety of stories of
parents who are raising their children alone, Some of these parents have never
been marded. Others have had their marriages end in separation. divoroe, or
death. Looking at pupulation figures, we ean see that these individual steries
add up to large numbers of families,

How Many Children?

One way 10 look at this question is to count the number of children who ane
living with only ooe parent. In 1975, out of every six children in the country
was living with a single parent

Over ten million children are living
with their mother alone.

Over one million children are living
with their father alone.

In all, over eleven million children
are living with one parent.

Preface

Population studies show that an increasing
number of families in America are headed
by one parent. Whether a one-parent fam-
ily comes about through death, divorce,
unmarried pregnancy, or adoption by a sin-
gle person, the fact remains that in every
community there are one-parent families.
Too often these families are viewed as
incomplete, deficient, or somehow lacking
in one way or another, and this in itself
puts a particular stress on such families.

Since the first EXPLORING CHILDHOOD ma-
terials were published, the United States
Department of Health, Education and Wel-
fare has received many requests for some
special recognition of the problems and
strengths of the single parent family.
These requests themselves reflect the real
increase in the numbers of children living
in single parent families today, and thus
it has seemed appropriate to add materials
on this subject to the EXPLORING CHILDHOOD
program.

In their fieldsite experience students may
work with young children who are members
of single parent families. Study of this
unit should help students realize that
while these families differ in structure
from two-parent families, they have the
same essential capacity for giving love,
guidance, support, and self-esteem to
their members.



Overview

The focus of this unit is on how single
parent families, and the children in them,
function. Thus, the circumstances under
which the families in the cases became
single parent families are not emphasized
and, in some cases, are not mentioned at
all. Wwhile vour students, like many in
our field test sites, might find it inter-
esting to know why a particular family has
only one adult present, we have chosen to
cast this unit in the mode of "Where do
we go from here?" and have taken the
family's single parent status as a given.
You will need to make it explicit that the
ways a family may have become a single
parent family are various (death, separa-
tion, divorce, adoption), and that seeking
to place blame and passing judgments on
people's lives is not appropriate material
for discussion in a classroom and dis-
tracts students from their caregiving
role.

In becoming aware of the special stresses
and strengths of single parent families,
students can be sensitive to the needs of
children, give them support when they need
support, and build upon their strengths

as they do with any other child at the
fieldsite. But while they are focusing on
the needs of children from single parent
families, it is important that students
realize how similar these needs are to the
needs of other children. It is also im-

portant that adolescents working with
children from single parent families learn
to stereotype neither the children nor
their families.

As the poster "We Are a Family" acknowl-
edges, many different family structures
exist in our society; single parent fami-
lies are not rare or set apart. The in-
tent of this unit is not to advocate this
family structure in particular, but to
provide a vantage point from which stu-
dents can look at factors that affect the
lives of children and adults who are part
of this type of family structure. Thus
these materials add another dimension to
the family structures studied in Module
Three, Family and Society.




Materials

The student materials of this unit are
divided into three sections:

1. "what Is a Family?" asks students to
consider ways in which one might de-
scribe a family structure. Students
look again at the "We Are a Family"
poster and begin to consider single
parent families as another family
structure in the society.

2. "What It Means to Be a Single Parent
Family" presents case studies in which
adults and children in single parent
families discuss some of their family
experiences, and presents articles
which give students some background
in the needs and capacities of young
children in dealing with major change.

3. "Strengthening the Single Parent Fam-
ily" includes discussions and activi-
ties on coping, listening, problem
solving, and community resources. The
case studies generally focus on how
these families have coped with becom-
ing single parent families, and where
they have found personal and family
support through the period of adijust-
ment and on into the establishment
of their new family structure.

Using the Record "Raising a Family Alone"

This record, suggested for use in Sections
2 and 3, contains four interviews:

Side 1 Band 1: "Making It On My Own"
Side 1 Band 2: "The Widower"

Side 2 Band 1: "Little by Little You
Pull Yourself Up"

Side 2 Band 2: "Rabbi Grollman"

Underlying these interviews is the general
theme of coping with the problems of sin-
gle parents. Students should be given one
or two themes to focus on before any ex-
cerpts from the record are played, or have
them listen with one or two gquestions in
mind. Some issues to listen for might be:
reallocation of family responsibilities;
sense of isclation; finding family support
systems, such as help with child care,
transportation, or financial emergencies.



Relation to Other Exploring
Childhood Materials

This unit may be introduced any time the
issue of single parenting comes up, or in
response to particular student concerns;
the issue might be raised by the students'
fieldsite experience and could be used

as a resource like Under Stress or No Two
Alike.

Raising a Family Alone can also be used
following the "Children at Home" portion
of Module Three. Raising a Family Alone
focuses on the fourth and seventh goals
of the Family and Society module:

- to develop sensitivity for other
families' lifestyles and values,

- to consider what outside resources
families need for raising children
and to look at how a society provides
these resources.

In addition to the poster "We Are a Fam-
ily," this unit also uses the film "Jef-
frey at Home" from "Children at Home."

Raising a Family Alone looks forward to
some of the themes in Beyond the Front
Door, but in relation to the single parent
family. For instance:

What messages does society give chil-
dren in a single parent family?

How can one support the sense of self-
worth of a child who is part of such
a family?

What expectations do parents and chil-
dren have of each other in single
parent families?

A Special Concern

It is to be expected that within EXPLORING
CHILDHOOD classes a number of families
will be single parent families--the stu-
dents' own families, the teacher's own
family, families of fieldsite teachers,
families of children with whom the stu-
dents are working. Students will also
know of single parent families among their
neighbors, friends, or relatives.

A teacher using this unit should handle
discussions and sharing information

in ways that feel most comfortable. A
teacher may be willing to share his or
her experience as a single parent with
the class, and this might be helpful to
students who are trying to deal with simi-
lar experiences. If a teacher is relaxed
about sharing experiences in class, the
students might be more relaxed, too, but
no class member should ever be pressured
to share personal information.

Course teachers need to be sensitive to
the needs of students in their classes who
belong to single parent families. Field-
site teachers need to be sensitive to the
needs of the young children and of the
high school students as well. All adults
should be aware of what children say and
do, and what people around the children
say and do, so that the fact of a child's
belonging to a single parent family never
hurts the child's sense of worth. Teach-
ers will need to help adolescents under-
stand that unacceptable behavior from a
young child is not necessarily attribut-
able to the fact that the child lives with
one parent and not two. (See discussion
of developmental stages in Module Two,
Seeing Development.)




At the Fieldsite

The fieldsite teacher is an invaluable
resource in preparing students to deal
with the issues this unit raises and is

in a position to pair the adolescent with
a young child according to the strengths
of the adolescent and the needs of the
child. A young child who has recently
experienced a divorce in his or her family
may be feeling a need for consistency,

and the regular companionship of an ado-
lescent could be one way to give the child
a supportive structure.

This material raises the issue of confi-
dentiality, to which students will have
already been introduced in relation to
their fieldsite work. It will be impor-
tant to state this idea again.

How Students Feel About This Material

Students interviewed during the pilot test
of these materials said:

I liked studying this unit because you
never know what is going to happen in
the future. This isn't a great big
unit, but at least it prepares you.

You learn how to help another person,
like your girl friend, and what you
can do for another person.

Students appeared to understand the rele-
vance of developing skills which would be
helpful for someone faced with the respon-
sibilities of a single parent, and liked
making an inventory of community resources
available to single parent families.

As they observed other families through
the case materials, students wanted to

talk about feelings that had come up in
their own lives when they experienced loss
or were called upon to shoulder a heavy
responsibility alone. The number and
range of case materials in this unit means
that students need not draw on their own
experiences, but many students do wolun-
teer information about themselves and
their families. Remind students to con-
sult with their families before they share
anything that might be considered confi-
dential.

INVOLVING PARENTS

The teacher may find it necessary to con-
sider the feelings of the community in
presenting this unit. These materials
acknowledge that our society includes
family structures in which one adult has
primary responsibility for raising the
children and providing for their needs.
Beginning from this position, the intent
of the material is to present case studies
relating a variety of experiences encoun-
tered by single parent families and then
to provide strategies enabling families
to deal with family situations that might
come up because there is only one adult
living in the home.

One way to involve the community in con-
sidering themes and issues in these mate-
rials is to invite parents to review them.
How this review of materials is done de-
pends on what parent time and teacher time
is available. The form letter included
at the end of this Overview may be used

to issue the invitation.

Arrange to have parents read some of the
student materials, listen to excerpts of
the record, and read the Preface and Over-
view of this teacher's guide. They might



be asked to write about any concerns they
feel at this point, or the group of par-
ticipating parents might get together for
a general discussion. Teachers may want
to tape this parent feedback and listen
to it later.

In leading the session, the following
agenda could be used:

* Begin with an overview of Module Three,
Family and Society, focusing on the
"We Are a Family" poster.

« Give an overview of Raising a Family
Alone--how the unit is organized and
what range of family structures is
presented.

Play one or more excerpts from the
record.

+ Show one of the films.

- Parents can look at the student ma-
terials during a break.

- Ask parents to respond to what they've
seen.

Comments and questions may be taken after
each activity, or parents can take notes
for a general discussion at the end of the
session.

If the teacher or parent seminar leader

is not available to work with parents, one
of the parents may lead the group in this
review session. If this is the case, it
may be suggested that the leader of the
group refer to the introduction to the
Parent Seminar on Raising a Family Alone.
The school's guidance counselor may be
able to help coordinate this session.



Dear Parents of EXPLORING CHILDHOOD Students:
Within the next few weeks, we will be working with a unit in
the EXPLORING CHILDHQOD program called Raising a Family Alone.

The purposes of Raising a Family Alone are:

- to make students aware of the needs and strengths of
single parent families

- to make students aware of the skills and resources
single parents draw upon.

You are invited to

on at o'clock
to look at the student materials.

Your guestions and comments will be helpful to us in making
this material most meaningful to the students.

Sincerely,

EXPLORING CHILDHOOD Teacher



What Is a Family?

Purposes:

Time:

Materials:

To extend students' con-
cept of what a family is.

To make students aware of
the stresses on parents--
whether they live in a
one-parent or a two-parent
household.

To inform students of the
significant presence in
society of single parent
families.

2-3 classes.

"Some Thoughts About the
Modern Family," page 6,
Raising a Family Alone
student booklet.

Poster: "We Are a Family."

Background reading for
teachers: "Who Cares for
America's Children?" by
Urie Bronfenbrenner, at
the back of this guide.

"What Is a Family?" is an important ques-
tion for this society to answer. In the
student materials for this unit, several
activities and short articles help stu-
dents make a beginning at answering this
question. In studying Module Three,
Family and Society, some classes may have
done activities or had discussions which
involved the "We Are a Family" poster.

For these classes, this activity will just
be an extension of that experience. TFor
those students who did not discuss the "We
Are a Family" poster previously, it will
be a time to begin to look at the variety
of ways in which a family can be described.
Depending on the class time available and
the interests of students, additional
activities from page 12 of this guide may
be chosen.




Families Are Always Changing

By considering various events that mark
the continuation of life within the fam-
ily, students will be able to put the
process of becoming a single parent family
into perspective as one more such mile-
stone.

When talking with their parents about
changes in the parents' lives, students
might want to think about "concentric cir-
cles" (Beyond the Front Door teacher's
guide, p. 7). The "concentric circles"
exercise will help the person being ques-
tioned to recall specific experiences in
his or her life. Mentioning the person's
age, grade in school, or where he or she
lived, can trigger the recollection of
many specific experiences.

Thinking About Families

From their experiences in Module Three,
Family and Society, students will recall
that families were represented by many
different groupings of people. There were
therefore many different definitions for
the nuclear family and the extended family.

In "Some Thoughts About the Modern Family"
child psychologist Freda Rebelsky reflects
on how the particular structure of modern
families puts stress on parents and chil-
dren in isolating them from informal sys-
tems of support and intensifying the adult/
child relationship. This article can lay
groundwork for student consideration of

the further stress facing the single par-
ent of a modern nuclear family.
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FAMILY STRUCTURES

When students look at the "We Are a Fam-
ily" poster they may recall their thoughts
about it in Module Three and might also
want to draw upon its visual images to
hypothesize about the life situations they

present. Some pictures may represent the
students' image of what a single parent
family is.

What do students think a family is?

Would they define the family in terms
of its members? In terms of the jobs
that are being done?

They may be able to perceive or, if not,
it can be suggested, that what is impor-
tant in a family is the quality of the
family relationships and the nature of
the care given to the children.

Students may wish to form small groups to
do the fieldsite activity which asks that
they make collages with the children. The
resulting displays of children's work will
probably reflect the statistics described
in the article which ends the first sec-
tion of the Raising a Family Alone student
booklet.



Single Parent Families:
The Statistics

After students have read the statistical
material on single parent families, this
exercise can be done to relate the sta-
tistics to the students' own experience.
Ask students to add up in their own minds
the number of single parent families they
know. By totaling the students' numbers,
some indication should be given of the
number of single parent families in the
students' face-to-face community. Stu-
dents may point out that some families
might be counted more than once if stu-
dents know the same family, so to account
for the overlap the number may be revised
downward by a third. In any case, this
exercise will give students the idea that
single parent families are part of every
community.

11

What Is a Single Parent Family?

In concluding this section, have students
look at pages 6 and 7 of the student
materials. Then, drawing on their discus-
sions of family structures and functions,
and of their own images and ideas of fam-
ilies and where these images come from,
guide students toward a consideration of
what it means to be a single parent family.

The class might begin this discussion by
spending a few minutes collecting names
that have been used to describe single
parent families. Words like "broken,"
"incomplete," "fatherless," will probably
come up, along with terms that are less
negative. Ask students to think of names
for such families that are accurate and
more humane for the people in them than
"broken" would be. For instance, students
might suggest "single parent," or they
might suggest some word constructions that
are less commonly used, such as "parents
without partners," or "one parent" fami-
lies.

Ask students to consider the impact nega-

tive words applied to their families might
have on children from single parent fami-

lies. What might be the consequences for

a child's sense of self-worth to know that
he or she is part of what society calls a

"broken home"?

The direction of any change in students'
perspective is by no means to be away from
viewing two-parent families in positive
terms, but toward seeing other family
structures, too, as strong, loving insti-
tutions within which to raise children.



Additional Activities

These activities are designed to be used,
as time permits, to supplement activities
suggested in the student material.

1.

Family Structures: To help students

consider families from a more global per-
spective, ask them to recall the cultures
presented in Module Three, Family and

Society.

Ask them to think of other cul-

tures with which they are familiar as they
attempt to respond to the following ques-
tions:

2

How do other cultures define a family?

Think back to the film you saw about
life on a kibbutz. What changes does
the kibbutz living situation bring
about in the relationship within a
family?

Think back to the material on the Ibo
culture. Recalling that that society
does not support the idea of orphan-
ages, what kinds of supports might be
offered to single parent families?

Images of Families: To heighten stu-

dents' perceptions of the stereotypes used
to describe families, one or both of the
following activities may be assigned:

Assign the boys in the class to read
two or three women's magazines (e.g.,
McCall's, Family Circle, Redbook,
Essence) and the girls in the class to
read two or three magazines that might
seem to interest men more than women
(e.g., Popular Mechanics, or Sports
Illustrated). Ask them what kind of
ideal of the opposite sex they see

12

Family Structures

Look at the poster, “We Are a Family.”
You may have discussed this before in
Exploring Childhood. What nnswers
would you give if someone asked.
“What is a fnmily?

You might be able to suggest this
activity to the fieldsite teacher as
samething you could do there. Collect
and bring to the fieldsite muny maga-
zine pictures — pictures of fathers,
mothers, boys, i rundparents,
pets. Be sure they include many.of
both seves, a wide range of ages, and
various ethnic hackgrounds, Bither
alone or working with the little kids,
compase family groupings on poster
paper, und display many of these
araund the room. You might want to
place lamilies in roughly outlined *
types of homes (heing sure to include
apartments, one-family houses, amd
houses large enough for multiple
families). Yon can show which people
are “visitars” by putting them either
an the front wall, or at the door,
This will give children a chunce to
Lalk about family members who do not
usunlly live with them, such as grand-
parents who come to visit. the
divorced parent who lives elsewhere,
ele.

Images
Of Families

Male nlist of TV shows that portray
families or alher groups of people
living together,

What do the people ook like?

What da their homes look like?

How many family members are there,

and how old are they?
How da they spend their time?
How do they talk to each ather?

How renl do the families seem Lo
you?

What sorts of problems seem Lo be
left out?

You may add movies to this list,
Compare what you find with lists
your classmates pul together.

Think ahout the songs you hear that
nre nbout marriage or having
children, List the title, and write
aut a few lines that have the song’s
message. You muy want Lo bring
records to class, or perhaps tope
severul together,

How do the mood of the music and
the message of the words compare
with your life?

Finally, look through magazines
and newspapers lor nrticles, photo-
graphs, advertisements, and
cartoons that give images of &
“family.” Choose some pictures

to cut out, and make & poster or
collage with them. Compare yaur
poster with the “We Area Family”
poster. which you discussed earlier.

Are there fnmilies on the "We Are
a Family" poster that are not
included in TV shows, movies.
songs, and advertising?

presented.

What ideal of the family

is presented? What are men supposed
to be like? What are women supposed
to be like? How do these images re-
semble or differ from what they see

and experience in their daily lives?

Assign members of the class to cut out
from magazines or newspapers ads that
show families. What is the image of
families presented? It may be pos-
sible to tape some television commer-
cials or ask the students to listen to
some. What is the view of the family
presented? What does the father do?
What does the mother do? What do the
children do? Is the situation re-
alistic?



What It Means to Be
a Single Parent Family

Purposes:

Time:

Materials:

To make students sensitive
to the impact of the loss
or absence of a parent on
the remaining family mem-
bers.

To begin considering the
"new" family structure
created by the one-parent
status of the family, and
the new roles and/or addi-
tional responsibilities
this new family structure
might bring.

5-6 classes.

Eleven case studies in
the student material, of
which seven are family
case studies; three are
case studies from the
point of wview of children;
and one is a case study
from the record "Raising
a Family Alone."

Films: “"Jeffrey at Home"
and "Raising Michael
Alone."

Background reading for
teachers: "Guilt and the
Single Parent," by Lee
Salk, M.D., included in
the appendix to this guide.
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This section of Raising a Family Alone is
built upon a group of articles and case
materials which represent a wide spectrum
of single parent experiences, and which
are told from the viewpoint of parents,
children, and community support people.
The articles and case studies describe
stresses these families and the people in
them have encountered, and ways in which
these families are groping toward a new
sense of themselves as families.

The first case, "Lizzie: Fifteen-Year-01d
Mother," raises the themes evident in the
other material. These might be simply
stated:

- Adults and children react in different
ways to stress. (Consider Lizzie's
reaction as a child and as an adult.)

+ The community may increase stress on

single parent families.

+ Adults, even under stress,
the needs and capabilities
children.

can assess
of their

When adults and children are able to
have a positive sense of themselves
as a family, they can take steps to
help themselves as a family.



Introduction to the Cases

The case materials in Part II of the stu-
dent booklet describe early adjustments
through which families pass when they be-
come single parent families. All the fam-
ilies must make such adjustments, whether
the cause of the family's changed circum-
stances is death, separation, divorce,

or the birth of a baby to a single woman.
When they first find themselves in their
new circumstances, family members are more
conscious of their problems than their
strengths; the case materials in "What It
Means to Be a Single Parent Family" re-
flect the shock, trauma, fear, and grief
that accompany the loss of a family member.

In the crisis of first finding themselves
left to raise a family alone, parents may
often blame themselves for any difficul-
ties and be hard put to think of them-
selves in any but negative terms. At this
point it is crucial for the family to take
stock of its present situation, and to
focus on its strengths.

Recent research has shown that a family
goes through identifiable stages in becom-
ing a single parent family. The first
stage is characterized by a sense of loss
and a groping toward a new sense of family.
This is followed by acceptance of the new
family unit, and people take steps to cope
with their new situations.

The dynamic aspects of the situation
are also important, as pointed out

by Hugh Heclo, et al., in a working
paper prepared for HEW Office of
Child Development.... The authors also
distinguish a transitional period of
entry into female-headed status, last-

What It Means to Be

A Single Parent Family

Lizzie:

Fifteen - Year - Old Mother

I bave seven childron. Lizzie is my
sixth child. S
timwe of her§ 5
she was only 15, only in ninth grade.
1 was completely shocked when she
camg and told me she was six
mionths pregoant. 1 just couldn’t
beli

eve it

The first thiing 1 said to her was, “1s
d?" {John was her boy
she had hroken up with

it John's chil
friendd. i |
himand |

o
to do, but ane thing 3
g to dois get married,”
v that was nll right, she
didn't want tomarey him anyway.
and he was in the serviee in Ger-
many, | asked ber il she wanted an
abartion or if she wanted to gve up

, w0 we proceeded from there, tonk
her to a doctor.

Her younger sister wits 1 then, |

But now she’s the bakby
champian. She just lov

My husband didn't know, We were

v sart of afraid that
e might call the house. that he
might upset her. Sowe just didn’t
tell him until the baby was born
When we did, he said, " Don't you
Fhink the bub her should sup.
part the

Aaid, “No.”

B
just didn’t want to
at that age. By the e ot home
from Germany the baby d be twa
years old and Liz would be 14, Then,
if she still wanted to take up with
him, ser him, whatever. . He knew
about the haby, though, She wrote
aned told him.

She delivered hor child in December.
By then it wis our buby. At home 1
hiad five children and everybody
was really looking forward tohis
birth, We fixed up e room for him

we just broupht him
dhugrin.

She didn’t g baek to school until
after ber s
i the policy. When she went back
she fust took up where she left off
The schiool was vory good. They put
her # work-stody
program, Sh
the morning and then went home
and took carv of Matthew, So,
every morning we drove him to the
baby sitter. picked him up and
pushiad him home in his baby car
ringe. That's heen guing or
three years, and now she's a senior.
It's warked out well

woel checkup: this

all her courses in

But Liz’s life has chang

red more
e home
She had to

She has tod
make formulas and change dinpers
and all the things that the aversge
1a-venr-ald dovsn’t have te do. but

ing from two to four years...and they
stress the role of uncertainty and ex-
pectation as to the duration of single
parenthood in the adjustment of both

mothers and children.

All of these

dynamic aspects are essentially un-
researched.*

The families in the cases in "Strengthen-
ing the Single Parent Family" have all had
time to adjust to the single parent family
structure in terms of practical measures,
and to appreciate (to varying degrees)
some history of success as single parent

families.

These cases generally focus on

arrangements families have made (within
the family and with the community) to meet
their needs and to support their growth

as individuals and as families.

*ROSS,

Heather L.,

Time of Transition, p. 151.
Urban Institute, Washington, D.C.

and Sawhill,

Isabel V.,
© 1975, The




Cases in WHAT IT MEANS TO BE A
SINGLE PARENT FAMILY

If scheduling does not permit all students
to read all the cases, the following brief
case descriptions will give students an
idea of what types of cases are available
in the student booklet for them to choose
among. The list should either be repro-
duced or read aloud, especially if each
student does not have a booklet. Some
students will express great interest in
these cases, and those students should
have the opportunity, if at all possible,
to read all the cases.

"Lizzie: Fifteen-Year-0ld Mother." The
divorced mother of an unmarried teenage
mother talks about the choices she and her
daughter made and how the family copes
with its new member.

"Skip: Father at Eighteen." An unmarried
teenager talks about occasionally caring
for his son and his hopes for the child's
future.

"Donna: My Daughter Took the Wheel." A
newly divorced mother takes her children
on a special trip to Disneyland and con-
fronts for the first time her new respon-
sibilities.

"Heidi: Is Daddy Going to Be Home?" A
young mother separated from her husband
expresses her own and her daughter's sense
of anxiety and bewilderment.

"Chris: It Didn't End With the Plane
Crash." This case relates how a mother
and her six children have survived as a
family through their grief over the death
of the father. Particular emphasis is

Skip:

Father At Eighteen

The mother had had the baby, but
even thongh we weren't marriced,
it was my

v respansibility

nt ull the burden to b

decided that 1'd take
inht sometimes

When B wike g
i the morning, Tehanged
antd grave him o bottle,

Hsirefied youe peed. betngr awakened
e ynter crveme san

little mickname for him, 1 just make
hetle noises maostly,

Fiaw aitd is he?
He's seven months

S b really kroiws Nou?

Yeah

oite ehes it h hisn when ven

Witen vou take core uf hin do you
ol dn Wimna aehader i s 16 2 O,
tohat do von da with him?

Fmastly eall his name. | have s

Fawish v aiof
fiabi, ained & hoops

And w bity smile avross your faee?

Yeuh. o hulbmile long.

with him

Yoah, Il stick with him

What role does Skip want for him
self in rolution ta his baby? What
does he expect of the buby s mather?

What support does Skip et from
his own purents? How would the
time he spends with his baby be
different if he did not get this Kind
af support?

130 you know other young unmarried
futhers wha are invalved with their
children? Da you know young
unmarried fathers who are not

invalved with their chililren?
In considering the last two cases,
what do you think the role af each

father will be in the family in
live vears?
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placed on how the oldest child has been
affected by the death of the father.

"Children Are Different From Adults."
In a Mother's Day letter tc her newly
divorced mother, a ten-year-old girl
expresses her love and her concern
for their family.

"Children Talk About Divorce...and Death."
A series of guotations from children de-
scribing events and feelings in their ex-

perience.

"Ben:

A Mother's Journal."

Through the

first two years of his parents' separation,
this young child expresses his sorrow and
the wish that he could influence his par-
ents to want to live together again.

"Eve:

I Lost My Best Friend."

This

mother talks about bringing her children
through the shock of their father's sudden
death, some continuing reverberations, and
measures she took to adjust her own life

to her changed circumstances.

"Sandra:

Have Teenage Children."

Getting Married Again When You
This mother re-

married and finds that her husband and
children do not combine around her into
a new two-parent family.




Using the Case Materials

Have students form small groups to discuss
cases. Allow them time to consider what
cases interest them and what other stu-
dents they would like to work with. Some
may choose to read all of the case materi-
als, but some may read only the one or two
they choose to do in depth with a small
group.

It is not essential that every case be
chosen by one of these small groups; how-
ever, those that are not discussed in
groups should be given attention by the
class as a whole.

Each group should direct its discussion
to these questions for each case:

Why is this a single parent family
(death, divorce of parent, birth,
adoption of child by a single person)?

What stresses and pressures do the
family members describe?

How do the various people in the fam-
ily respond to the stresses described?

Do friends, neighbors, and relatives
add to the stress felt by members of
the single parent family? If so, how?

How do the parents respond to the
needs and capabilities of their chil-
dren?

What factors contribute to each mem-
ber's sense of being a family?

How do you feel as you read and/or
listen to this material?
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What is particularly important/sig-
nificant/interesting to you in this
case? Why?

When the groups have had time to read,
discuss, and perhaps make notes on their
conclusions, the class can come together
and discuss any cases which may not have
been considered already in small groups.
For variety, students might like to read
some cases aloud or role play some of the
cases.

Role play of a range of cases can be or-
ganized around the small groups that read
them, and students might prepare the dia-
logue in advance. For instance, student
materials for "Donna: My Daughter Took
the Wheel" suggest three scenes: the
family's departure from San Francisco;
the mother's tearful realization of her
responsibilities as a single parent; and
Donna's taking the wheel. One teacher
asked the students what they would think
about this particular situation if the
remaining parent had been the father.

As they go along, students might look for
differences or similarities in the ways
families deal with their single parent
status according to what event (adoption,
birth, death, divorce) generated that
status.



Answering Children, Children
Talk About Divorce...and Death

ienmnnnmeen:  Answering Children

enced death or divoree in the family?

How hns she handled these events? e =
In“Heidi: Is Daddy Going to Be Home?" the mother describes the scene that

she must face each morning at the child’s nursery schoal. Also, in the tape,
“Making It On My Own,” the mother remembers a time when her son eried and
clung to her as she left him for the day. Nursery school nnd day care tenchers
have agreed that it is hard for the children of single parents—as it is for many
other children —to say gondbye in the morning. But perhaps, like the child who
lost her father, these children worry about where the mother is and if she's all
right. Perhaps they need to be reassured, like Chris in the tape, "Making It On
My Own,” that they will not be abandoned.

Nursery school teachers hav that most preschool children don’t talk much
abaut their family situation or their loss. When they do. they seem to put
their feelings in terms of denial and/or fantasy,

One nursery school teacher said ! *1 knew the parents were divoreed and that
the father hadn't come te vears. Jerry told me thot his father took him
tothe ball game last week, and that they were going to Disneyland next
summer.”

Another teacher tallusd of a for -old whose father had died the year before
she came Lo the nursery schoal, “She told the ather children, "Mommy and
Daddy and 1 are going to the beach for a week. and my Daddy will build a hig
sand fort for me.” When she said things like that to me. | would say. " You mean
that you and your Mommy are going somewhere.™

Most teachers of young ehildren feel the most helpful thing they candao is tell

the dieldsite puts an arm around
for the

her or the student @
him or her and sa am sorry your father died.” [tis impor
children’s sake to use the words themselves, like "death,” "dive o what-
ever the painful situation is. ‘The point is not ta insis | face facts
right then and there, but that having adults speak about the situation ina
matter-of-fact way helps a child learn to accept it Bl

help o child when t

Children Talk
About Divorce...

“One day my father came to visit sneakers. And 1 had to tell the grym
while | was ab a friend’s. My mother teacher (he's n, he's a grouch).
asked him to stay il 1 got home, Wi hod @ lot of lights that day,” @
but he feft anyway.”

DG

“At first my mom wouldn't stay in Often in cases of divoree. young

the h , children appear to farget things that
they have been told by both parents.
k questions again nnd agguin
r parents, brothers and sisters,
and their preschool teachers.

o gret marnied. 1 don
pret marnied again because
they Il have more fights”
Gy E
My father used to vell at usalot:

...and Death

-2 egeqd “My father died when | was a sopho-
iy was my mother's birth more in high school. After o couple
W found some fllowers in the af vears Llost the sense of having o
‘ sster and we sold them. aml fr . 1 mean. | could remember
peaple boughe them. and we boueht VY-

But | had

my mother vells, beeause she's the
only one around.”

her salt and popper shakers : o
pin and a neckliee, My (ather came. Tost the feeding of hn father
He left because he was angry at I just conldn’t picture it anvmare.”
Mama og-Rdn}

G “When 1 eame int i, T was

“Somie davs everything goes wroni. frigghtened s firemen were

rents ot divorced. A near Dudidy 1 lonked and

1k spilledd and the wash | said tom
ne hroke. and all our my father, becnuse the
elothes pot wet and sopy —even my gone out of fus eyes,” "l

e mae

Students may want to discuss these issues
with their fieldsite teachers, after they
read these comments by teachers about
children and by children about their situ-
ations in single parent families.

Personal information about children's
lives falls within the realm of confiden-
tiality, and students should not expect
the fieldsite teacher to share specific
information about particular children.
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However, confidentiality would not hamper
a discussion about what efforts are made
to help children at the fieldsite as they
are going through family changes.

When students share information--and their
own observations—--with the rest of the
class, the group might consider together
what message the child would get from the
ways various situations have been handled.




Children Are Different From
Adults, Seeing Children Through
the Change

The points made by Anna Freud and Judith
Wallerstein in the two articles, "Children
Are Different From Adults" and "Seeing
Children Through the Change," can serve as
a framework for helping students to look
again at the case studies. This time they
should examine the differences in the ways

that adults and children deal with the
fact that they are members of single par-

ent families.

Students can look at some

separation. They might look for things
the children say and do that show that
they perceive the situation differently
from the adults in their family.

The case studies in "What It Means to Be
a Single Parent Family" can be used to
illustrate this discussion.

- What might Donna be thinking when she
takes over the wheel from her mother?

Heidi's confusion is related to her
age and developmental stage, but is
also increased by her mother's dis-

of the cases to examine the children's traction.
perception of the process of grief and
Anna Froud worked with children for Ch ild ren Al‘e llulu- would you feel. as this little
AL, girl's mother. when you opened
some of . this?
o Different From Adults mom, )

the Besr §)
Some of their perve
described here

n their book Heyond the Best Interests of th
wven the way children and adults react to
hildren are not “adults in munistore”

Anna Freud and her asso
Chil about the d
important evonts in their lives,

Children are different fromaddults. Their necds for care, their necd for indepen
happening aroind them, their

s they have to undorstand wha
abality tot rate frustra
from one developmental stage to another.

Children have a different ser time than adults. They have a bardoer time

waiting, and separations se er

Children tend to think that their behnvior is the res
sl b paront is rejeetion; |
Phey think that they have some
o hive caused the death of a pa

o hard time keeping
conflict with each oth

)] these changee s the children grow and change

n“"ul.m""‘ltlllllill.llllt"

everyfhing  Seesns ro ke
aparf @l
we are efl growng older

I po thal dad Mo

SUC 15 Goi g

How would you feel, il you were this
father. if you happened to pick this
up?

How con sepurated fathers show

have go F me a bike but love, not just on weekends and
yau @re The wne jphat dodent berthdays?
Yl lsuk asiE 2w b G

vl deve wme an birlhduy 5 and Why are holiduys particularly

Weok gaalt
Bul on My Moflerl

Moul forth })orr)

Netty Towler
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hard times for children nfter o
divoree? What do presents mean to

da gy T feef i 3how Ii;[l: ql:lhlillllrrn'! How do vou think
g " = g - this child felt about receivinga
yo'v  the tawe + have for y
® rd v 5 bike from her father? What do vou
o on A think she feels about chieosing
il » about choosing a

Mather's Day jeift?

How can o child be helped 1o build
anew relationship with each parent
after o divoree?
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+ Chris, the oldest of six children,
cannot have some of his needs as a
child answered because of the loss
of his father.

- Ben, though his parents have worked
out a system of giving him clear ac-
cess to both of them in two separate
homes, still wishes to have them to-
gether in one home with him.

If desired, the cases in "Strengthening
the Single Parent Family" can also be used
to show how children's perceptions differ
from adults'.

- Lee sees her family as disorganized,
while her mother has established rou-
tines and work arrangements to promote
an "organized" family structure.

- Maureen's daughter felt sad initially,
but after six or seven years has es-
tablished a solid relationship with
her father.

+ Tracy's son David seems troubled and
acts out his frustration. Though he
has his uncles as male figures they
don't fulfill the male image he seems
to desire.

s eeing Children
- * Through the Change

cles and books include The
i ratton and Divorce on
Joan B. Kelly tNew
Books, in press). We

5 ween two and a hall and four
ashed her what thoughts she might yeors old, s ¢ during Lhe firdt fow

dents preparing to work manths afte eparation. The children show this by hitting
with such children at their fieldsites, brothers and sisters or other kids, There's also o lot of whimpe
o when they'ne dropped of at schoal a
parent g night. M hildren at that ag
things they already know way " What s th
about people and objects they know perfectly well,

ying good by

shon ot of «
and "Who is that?*

Much of thei
cannectio

play has ta da with loaking, searching. and teving to figune out

rt for them and they are
s o back to

ike thumb sucking

4 at they ean count on, Children chis
sep ¢ blankets and ather things connected with security -
and teddy bears —which they 'd ven up belare,

pger at their fiekdsite might do to make contact wit
4 to be of best s o Well, how children come through it dey
sat the parents do, and the children by o do most of the working
nt people who play with
e struggling with are

hild
35

them and like them. But the kind
deeper than that,

18 very poad for these young children to have things to count on. In working
b Iy important to be absolutely relinble
re not groing to be the nd explain why not. Secing
v high school student every weeh and hoving a grood time could do them
vod, to a point. Hut th ngers should know that there's not much

ty they need to take —for what the child is going

wering, and the rise in irmitability are to be

pation through
niz what has happened, 1 would leave

it alone. 1 have 2 lot of respect for children’s needs and their own way
with their own proble ildren we see who were denying
unhappiness at the time of the really o grips with whnt it w
ahout during the first year and do very well,

st It is fmpo g
very grieving child underneath, and

Many children have fanta
after parents b
standing. You

with under-
“You

tho on
from

Iy miss vour mother
inany wiy, TUwould just drive th
with vou and would not affect the child, anyw.

wsier it is for the childmen to ot b the absent parent, the bettor

talong. They can miss a parent who isn't so loving as much s they miss
porivaes, the children who do the best are the ones who
pwith both por ndd whose parents et them do so.

rparent, Inour
can keep up the

[ sorts of solutions. The visit doesn’t havee o be o bz deal;
r o wewle andd put the child to bed. But kiwping up
rents s very important for preschool children

People wark ot
the other nt come
the relationship with both
They et terably snd otherwise,

The unresalved issupes
theirenrly Jearning ox
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Rearrangements

After the class has read several cases,
the teacher may point out that a number
of adults express, either directly or
indirectly, a sense of isolation. This
perception of isolation is a significant
factor in the life of a single parent
household. Here students may think back
to "Some Thoughts About the Modern Family"
to consider the increased pressures on
the single parent in the already-isolated
nuclear family.

The following comment by John Herzog,
Associate Professor of Education at North-
eastern University, suggests alternatives
to the strategy of "going it alone" that
many single parents follow.

What can be done about the present
system that effectively casts out the
single parent family--along with the
aged, teenagers, the physically handi-
capped, and other "imperfect" speci-
mens? Are there not strategies of
coping alternative to those chosen by
most of the parents in the cases (es-
sentially, to forge ahead autonomously),
that deal more effectively with the
isolation problem? How about estab-
lishing an extended unit with one's
own parents, or even with one's former
spouse's parents? How about a symbi-
otic relationship with another house-
hold or two, such as one's brother or
sister, or even that of a good friend?
There are perfectly "respectable" ways
in which both one- and two-parent fam-
ilies can live close to each other (in
a two-decker, a duplex, or the same
floor of an apartment building), and
be very supportive of one another.
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“Making It on My Own”

Side 1, band 1, of the record should be
played for students. If the class is
large a few cassettes may be made in ad-
vance and listening stations set up around
the room for small groups of students.

Ask students to be alert, as they listen,
for different times when this woman makes
decisions that affect her and her child.

This young woman was accustomed to having

babies around; she had no illusions about

the care that a baby she brought into the

world would need. She was also accustomed
to working; she had been on welfare at

one time and had found the experience very
unpleasant. She has experimented with

a number of different living arrangements

since her son's birth.

After playing the excerpt, the following
questions may be used for discussion:

What stresses did this mother have to
contend with?

What choices were open to her? What
values did she bring to bear on each
choice?

She says she wishes there were someone
to call to ask questions. What other
resources do you think she might want?

What does her perception of her future
depend on?

Contrast this mother with the young
mother in "Lizzie: Fifteen-Year-0ld
Mother." This woman, who is "making
it on her own," is now 25. What part
does age play in the difference be-
tween these two mothers? Are there
other differences?



“Jeffrey at Home”

The film "Jeffrey at Home" is suggested
for use with this unit and a transcript

is included in this gquide. Before showing
it, remind students that they have seen it
before when they watched films of children
at breakfast in Module Three of the course,
Family and Society. In that context the
students discussed such issues as chil-
dren's developmental stages, and how chil-
dren related to their parents, with some
suggestions of the different child-rearing
styles which can and do exist among dif-
ferent families. Of the four families
shown, Jeffrey's was the only single par-
ent family. For this viewing, the issues
for discussion will revolve around the
single parent aspects of the film. For
instance, how does this mother organize
her time in order to get both children
ready to leave on time? What is the qual-
ity of the interaction among the mother
and the children, and the expectations of
both the mother and Jeffrey?

Ask the following questions before this
viewing of the film:

What pressures might Jeffrey's mother
feel? What are some of the ways you
can see that she has arranged to cope
with them? How does her established
routine relieve the time pressure on
her?

What kind of responsibilities can
Jeffrey handle? When does his mother

step in?

How does Jeffrey's mother reinforce
Jeffrey's sense of self-worth?

After the film, ask the students to imag-
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ine that Jeffrey is a child at their
fieldsite. How would their knowledge of
Jeffrey's home influence what they do at
the fieldsite? One teacher who saw the
film commented that Jeffrey's only sibling
is much younger; she wondered if Jeffrey
might welcome opportunities for rough play
and sharing activities with children his
own age and older.

What activities do students think
might be good to encourage along these
lines?

What other activities could build upon
Jeffrey's capabilities and his inde-
pendence?

The students could then think about how
their knowledge of the developmental
stages of all children influences their
choice of activities for Jeffrey; for
children with only older siblings; for
children whose mothers work outside the
home.



“Raising Michael Alone”

This film shows ll-year-old Michael and
his mother as they talk and plan for their
daily activities and for their life in the
future. A transcript of the film is in-
cluded with this guide so that teachers
may make notations to use later in helping
students recall specific incidents in the
film.

Michael's mother works at a job that in-
volves frequent travel. She often takes
an 8 a.m. flight, leaving the house before
Michael is awake. She telephones him from
the airport to be sure he's getting ready
for school. Invariably, he has gotten
himself up, dressed, had his breakfast,
and is ready for the school bus--without
any assistance from her. Students could
be told this after they see the film, and
they can be asked what they think accounts
for the fact that Michael can do this on
his own, even though he doesn't do it when
his mother is at home.

COMPARING SITUATIONS

If they have seen "Jeffrey at Home" stu-
dents might want to compare the two family
situations. Suggest that before they be-
gin, students construct a general profile
of the families (mother, number of chil-
dren, ages of children, place of residence,
work outside the home, stresses on the
family) .

This might also be an opportunity to en-
courage students to be aware of the range
of experiences and circumstances that in-
fluence the styles in which parents raise
a child and cope in a single parent family
setting. For instance: age of parent;
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number and ages of children; position of
the particular child in the family; the
lifestyle the family appears to be able to
afford; outside obligations (school, work);
type of community the family lives in; the
parent’'s own upbringing; the parent's per-
sonality and temperament; the parent's

values for home, self, and children.

When comparing the two families, students
should focus on similar activities when-
ever possible. For instance, ask students
to consider what the two mothers do during
breakfast and why students think there are
differences in the ways these two families
prepare for the day's activities. Some
factors they might recognize are: a one-
child home vs. a more-than-one-child home,
the presence of a baby, the child's pre-
vious experiences.

The process of leaving for work/school in
the morning is another activity in which
both families are shown. While all the

. members of Jeffrey's family left the house



together, Michael's mother remained at
home while he left for school and Michael
wanted to know if his mother would be
there when he got home. Students might
want to talk about the importance of fam-
ily routines for children, in terms of
helping them know what to expect.

Ask students to comment in terms of
Michael's and Jeffrey's different ages,
on how parents can encourage their chil-
dren to learn independence--and depend-
ence, when appropriate.

Michael's mother is very conscious of
social pressures on the single parent.

As she says, "I think he has to be super
well-mannered...because if he's not, then
you haven't done your job." In identify-
ing her own needs, Michael's mother was
glad to have someone who would listen to
her--her grandmother--but wishes for a
second adult in the home with whom she
could talk about parenting concerns. She
clearly feels a need for some relief from
the tension caused by the very close in-
teraction of one adult and one child liv-
ing together.

What other pressures does this mother
experience in raising her son alone?
How has she arranged to cope with
them?

What community supports might this
family make use of to respond to some
of their needs?

What new stresses might this mother
anticipate as Michael grows older and
more independent?
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Strengthening the
Single Parent Family

Purposes:

Time :

Materials:

To discuss the transitions
that occur in becoming a
single parent family.

To examine the various
ways in which the single
parent family can deal
with needs that arise.

To discuss ways in which
each family member can
build a positive self-
image.

To give students a sense
of the formal and informal
ways single parent fami-
lies have for strengthen-
ing their families.

To develop an inventory of
community resources avail-
able to single parent fam-
ilies.

4-6 classes.

Eleven case studies, of
which five are family

case studies; one is a
case study from the point

Strengthening the
Single Parent Family

You hnve read o number of case studies by both adults and children in which
they talked about the stress they felt when they wene getting used to being

members of single parent families. The materiols that follow try
how such families ean move forward and begin helping themsel

aeribye
adapt Lo

their new family structure in positive ways,

Sometimes people an able to take the first important steps an their own; more
often, however, they need some help—some person, agency, or strutegy to
help them start this process. We use the term “coping” to describe Lhis process.

What IsCoping?

Say that you find yourself in a situation that is, or could turn aut to be, hard or
frightening to get through. And you do figure out how to go on in o way that
leaves yeu feeling good —maybe better than before —about yoursolf, and ready
to face other things life hos in store for you. That's coping,

You cannot always cantrol what happens to vou. Changes in your life always
happen, things are added, subtracted, and these changes often involve othe:
peaple besides yvou. Sometimes coping may just mean accepting things, or
letting them take their course. But it will often mean really coming to grips
with things you never expected to hoppen, liguring ways through situations

you never thought you'd face, much less solve

Here are problem situntions that
call for n copings responso:

Money worries

I T had enough money, 1 wouldn't
b 50 short of time. 1 could hire n
balsy sitter for the couple of times
when | really want to go out to do
things for mysell, and 1 could et
someane to clean this place out. so
that [ wouldn ayx walk in nfter
work ond hav tart ooking in
nmess, and straighten things up,

a0

and deal with the kids all at once.
But 1don't.”

Trying to deal with everything
at once

"Alot of times I feel pullod in
dilferent directions by my job, the
kids, the house, and mysell. When
the kids get the idea that 1'm waver-
ing between what they want me to
do and things 1 have tado, they are
just awful —pouty and whining

But they seem to feel less resentful

In this section, the written and recorded
materials and the film, "Raising a Family
Alone," illustrate how families actively
cope with the problems inherent in their
situation, and how community support serv-
ices can be used to help families identify
needs and find useful resources.

of view of a child; two
are case studies from com-
munity support persons;
and three are case studies
from the record, "Raising
a Family Alone."

Film:
Alone."

"Raising a Family
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Cases in STRENGTHENING THE
SINGLE PARENT FAMILY

"Lee: Mom Is At Work." A teenage girl
talks about her family and her new respon-
sibilities because her mother works.

"Father Henry: We Listen." A priest
talks about counseling as a community
service and describes elements he finds
important in helping people solve prob-
lems well.

"Maureen: My Daughter Wants to Be an
Orthodontist." This mother identifies her
religion as her deepest source of strength
and values the strong relationship between
her daughter and her former husband.

"Reverend Taylor: Someone Who Shows Up."
This minister talks about how he responds
to the needs of parents and children who
are adjusting to death or divorce, and
briefly discusses a mutual support group
of divorced people in the community.

"Harry: One Big Family." A single man
talks about his community's response to
his adoption of two little boys.

"Tracy: I Was Always Within Arm's Reach."
Tracy was eight months pregnant and had
two young children when she moved away
from her husband. Eight years later she
reflects on the experience and talks about
her concerns for her children's emotional
growth.

"Rachel: Day Care For Teddy." A
tion of the work, school, and day
arrangements a mother has made to
lish a family routine appropriate
family's needs.

descrip-
care
aestab-
to the
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Carlos:

I Took My Daughter
To Work With Me

1 have s happy life, Like T said, my
daughter's going to be 12 venrs old
ond 1'm the happiest man in the
world.

I remember when 1 sat at the table
and said, “You learn to write your
name, and tomorrow you learn how
Lo write days, and then [ will give
vou work in Spanish and English
und manners —correct manners —
thank you and whatever.” She
speaks Spanish, but I stopped
pushing her to leamn to write it.

1 raise her in my own way, the way

I learmed in Puerto Rico, 1did it on
my own. My wife und 1 were
tagether till she was about two-and-
a-hall; but T tock my daughter and
1 said, “Well, whatever comes.
comes.”

I went to look for work and [ said,
“Look, 1 want to show you | can
work. I cando whatever you want
me to do, but [ also got an obliga-
tion. I have to hring my daughter
with me to wark.”

Alter that 1 took o mechanics course

and my daughter was right there
withme, toa.

That's right. I took her to work
with me: 1 brought her home: [
cooked her dinner. Everything
I did everything. Now she's cooking.

{ne day she said to me, “Daddy,
rou tonight

same Spanish lood. She put in too
much salt, but I said, “Beautiful.
The only thing, cut down on the
salt.” And either Saturday or Sun-
day she has a day off. She does not
cook, we po out. @l

What stresses did this father and
his daughter huve to contend with?

Why dan't more people use this
father's salution for child carc?

How do you think this fother will
react when his daughter eventoally
leaves their home?

"Carlos: I Took My Daughter to Work With
Me." This father talks about family and
work arrangements he has made in raising
his daughter.



ASSIGNING THE CASES

If, for one reason or another, the entire
class will not be reading all the cases,
consider grouping the cases as follows:

Case Central Topic

Lee: Mom Is At

Work Work and family
responsibilities

Lee's Mother

Father Henry: We
Listen

Maureen: My Daugh-
ter Wants to Be
an Orthodontist

How the clergy can
help; and community
resources

Reverend Taylor:
Someone Who Shows

Up

Harry: One Big

F Flexible work situ-
Family

ations; working
fathers with young
children; and com-
munity response

Carlos: I Took
My Daughter to
Work With Me

Tracy: I Was
Always Within
Arm's Reach

Working mothers
with young children;
flexible work situ-
ations; and commu-

Rachel: Day Care ;
nity response

For Teddy
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Coping

FErrr J‘JJJ J.(JJM How About You...

How DoYou Cope?

s, sepiiele rit | s .m-’ﬁ What kinds of situations upset you?

L What makes you angry? Do you
£sitl a P o you angry )
Mg ppettla "f'f_" A AP e Inow? Do you know what makes
s M‘”‘;“{"'% _udiwialie you sadl, depressed?
foranto Tttbon Juidsd = [Ty et plive. And what helps? For different
== - praple, dilferent things help, When
=, e droneny "_f e = vou're upset, does it help to:
+ let off steam by daing something
——- — hard and Tnst, like serubbing a

floar, running up and down the
— staies, or punching a pillow?
[

S ar m.,{u et ua«/

foudy sadid T anst = arganize something, like deaning
5 - oul o bureau deawer, writing a
letter, repairing or meniding
something?

P 7
;

’
C Adsiiey e idy doade L
= B » et away from the situntion, even
just by walking outside the doar
for a few minutes until you feel
you ean [ace the situation again?

[ Ly e _owes |

e

+» tulk it aver with someonc on the
phone?

,.r ,qg;.. artl ot = toke some deep breachs: meditate? |

oin 7 + do samething else far o while, Tike
—..] fittials P ."l“ i rending, watching TV, fixing
i | yoursell a snack?

* trv n new way of handling the
snme old problems, like listeni
- — Lo the persan you're angry
instead of talking to them s

=S wiving them ndvice?

By this time the class will have read a
number of cases and will have seen at
least one film. Students will recognize
that people respond in different ways to
sudden or unexpected changes, but that
all people need to find ways to cope with
changes and problems they encounter. The
term "coping" is used to mean the various
competent ways in which people deal with
changes and problems in their lives, so
that they can feel good about themselves
and prepare to face the future.




“The Widower”

After students have read the presentation
of situations that call for a coping re-
sponse, play the second case on the record,
"The Widower" (side 1, band 2). Since
students may find the story very distress-
ing when they first hear it, it may be a
good idea to play the excerpt twice. This
is so that students can be more objective
the second time through, having already
experienced the emotional response the
first time the record was played. The
first time through, ask them to note the
stresses on the family. The second time
through, have them loock for the special
parenting decisions the father makes,

even though he is under stress.

Again in this case we hear that children
can handle difficult situations if they

are told the truth and given support by

understanding adults.

Listening

Listening

finds it hedpful to talk to he

mnther when she has problems:

“Well, |

+my grandmother.
tremendous. She j

Ve T krow.™

andd she savs,”

Who would you tuen to if you
needed:

« o place ta live?
» somehody to care for your kids?

« transportation o the doctor?

.

help in finding o jols?

money?

-

Who would you turn Lo if you:

had a fight with your hest friend
tar boy- or yirlfricnd)?

.

found out you had passed o test
vou thought vou had failed?

got a joh you had been hoping lor?

were yelled at during seliopl?

were chosen for o varsity team?

hid 0 pet die?

dented the lmily car?

had your braces removed earlice

than you had experted?

needed et oway Tor o while?

For this second set ol situgtions,
would you be talking
proup of peaple dilferent rom the
ones for the first set? 1 so, why
swauld you choose them for these
Kinds of things!

o prerson ur

The Mirror-Image Game

Chuose a partaer. Tell your partner
about some incident you want to
discuss, Tt ean be something that

made you happy, sad, or troubled.
Gointo as much detail and feeling
as you can while you talk about
what happened. because vour part-
ner is going Lo role play vou

When vou ve finished, take the role
of listener and hove your partner
tell vou about the same incident,
Respond to whal your partner says
and feels the way you think a friend

should. T record your discussion,

hack for yoursell

Who do vou consider i good person

1o listen to you? Keep this person

inmind and try to remember if

thev:

« tolk o lot or very little, while
you're Lelling them things.

arctunlly do things to help you, or
just let vou talk about these
things while vou fligure out what
to do yoursell.

« doother things while vou're
tulking to them, Or do they stop
what they' i ndd just listen?
Whichever it is, how does it help?

know the people and situntions
you're talking ahout, or just react
to your deseriptions of them.

see you during a lot ol other
activities and conversatioas. Or
are they there especially to listen
to you when you feel like talking?

Ask students to be aware of the role of
the listener when they consider the situa-
tions given here, and think about people
they would want to talk to in particular

situations.

The Mirror-Imag

e Game gives

each student an opportunity to play "talk-
er" and "listener" with the same subject

of concern.

In "Raising Michael Alone,'

the mother

speaks of finding support from her grand-
mother's ability and willingness to listen.
When her grandmother says, "I know," she
must be using a special tone of voice that
really helps. Ask students to try differ-
ent ways of saying the same words, "I
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know."

Some tones might really be saying:

I know more about your problem than

you do,

so don't tell me.

I really don't know as much about your
problem as you do, so tell me more.

I know you, so I feel sad when you
feel sad, but tell me the details.

Ask students to think of people in the

class who

"listen."

the listener in each case:

vice?
board?

one talking?

What is the role of
to give ad-
to be a nonparticipating sounding
to help focus the ideas of the
anything else?

nts are from a discussi

e

1 VO, VOu
should just be there, and listen

Dan't nake decisions for them

Dant tell them what they <hould
sl shauldn’t do. You can't help
them that way, And don't say,

“Dont feel that way”
aright to feel any way that they do
ot the time. People need to foel that
s 0K to oead help, and OK to ask

Prople huse

for help.

QUOG

sure that
that th

ke it 7
ave the persan the
iden that you think it's OK for them
1o feel the way they do, and that
they can decide what to do and that
they ane s rnotieh to do what
they want to do, then they can doit.

Soog

o
thoughts, and reflec
persan what they sa
people in their thinking e bear

their own icdens spoken back to them

=311
Hearned about “co-coungeling” at
the hot-dine. and 1ve suggested it
to peaple whi've called in Tor advier
ve also tried it mysell with s
fricmel. and it tawark well
Tur kidls who e over about the nge
of Mor I

Your set aside o hlock of tin
anhour Half of the time you talk
and Thister: then wo switeh, and |
vadbanel vou disten 10 doesn’t
really et people work together
toward solving o problem they
share. but

sy

ruarantees each one an

d time during which
il the things they've
been saving up.

IO

. or reme:

} ering a
tune, <o you'd better check out your

W same with

ch first

o -+ they lnok
unhnppy. when they e really just
davdrenming, or waiting for their
turn at a game that vou hadn't even
noticed was going an, on the other
side of the room. They might be “it”
ot hide-and-seck

anod
Little kads get sad. too.
dults to net tow.

and they

Tt Ehing,

ta lot the kid talk more about whit's
bothering them. and get itout i
the gie. Then they T know that

whint you're suggesting is based on
their feelings. not just “mdvice from

an adult

fegegegel
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In the Community

The cases "Father Henry: We Listen,"
"Maureen: My Daughter Wants to Be an
Orthodontist," and "Reverend Taylor:
Someone Who Shows Up" deal with clergy
as a community support and ways in which
people talk to the clergy. Both members
of the clergy refer to themselves as
people "who listen to the problems of
others." Maureen recalls that along with
her wonderful friends, she also had a
clergyman with whom she could speak.

In "Harry: One Big Family," Harry empha-
sizes the importance of having "somebody
else to talk to on a regqular basis," and
he himself is part of a network of mutual
supports with other single parents. This
case highlights both formal and informal
community support systems. By way of con-
trast, you might ask those students who
read "Heidi: Is Daddy Going to Be Home?"
to recall what the mother says about her
relationships with neighbors.

Students might compare how these people

perceive themselves as "talker" and
"listener."

At the Fieldsite

After discussing listening in the case ma-
terials, students could brainstorm a list
of common fieldsite situations in which
young children are looking for someone who
will listen to them. (These situations
need not relate to any aspect of single
parent families.) Then students could
consider ways in which they can be listen-
ers for the children.



“Little by Little You Pull
Yourself Up”

This record excerpt (side 2, band 1) can
best be used at about the same time as the
article, "Problem Solving for Single Par-
ents," and may help in thinking about the
questions and activities suggested in that
article.

The mother talks about how her life has
changed as the result of a divorce. She
discusses her financial situation, jobs
she has taken, housing changes, the chil-
dren's reactions, and community supports
she has sought.

The most striking feature about this wom-
an's discussion is the way she describes
her adjustment to her new way of life,

her optimism, the strengths she has found
within herself, the way she has rid her-
self of bitterness, her new-found appre-
ciation of time spent alone. When the
children speak, they appear to share their
mother's optimistic tone; they don't see
their financial situation as less than
that of their friends. Their relationship
with their mother is very open, and the
contact with their father seems to be
positive, too.

“Rabbi Grollman”

After students have read Dr. James Levine's
article and list of support services for
single parents, play the last selection

on the record.

Students will notice the similarities be-
tween what Rabbi Grollman savs and what
the other two clergymen say. While they
function as counselors and friends, the
clergymen are also links to other support
services a community can offer a family in
trouble--money, child care, medical help.

Before they listen to this excerpt, stu-
dents might be asked to look for what the
rabbi thinks he can do to help single par-
ents and what he actually does to help
these families. All the clergymen talk
about how to listen to people in distress.
The rabbi also talks about how he helps
parents deal with their children's con-
cerns.

Rabbi Grollman is the author of Talking
About Divorce and Talking About Death.*
These books are designed to help parents
find, in accurate but gentle terms, words
to explain death and divorce to children.
Each book includes some explanatory notes
for parents, suggestions for locating re-
sources, and two bibliographies; one for
children's books and one for adult books
on the topic.

*Barl A. Grollman, Talking About Divorce.
(©) Beacon Press, Boston, 1975.

Earl A. Grollman, Talking About Death.
C) Beacon Press, Boston, 1976.
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These questions may be discussed after
listening to the record:

How can parents explain what is occur-

ring in their family

(death or divorce)

to children in terms that are both re-
alistic and reassuring?

What role can a clergyman take in
helping single parents?

What does this clergyman think his

job is?

What does he do?

Whom does he help?

What other social agencies can give
similar help?

Support Groups for Single Parents

When students move on to the list of gques-
tions which concludes their activities
for this unit, encourage them to compile

their answers in a notebook.

The booklet

could be given to someone who might need
to know about the community support net-
works students discover in their research,
or it may be given to the school library

or the local library.

(The Inguirer, p.

21, gives some methods that students might
use when doing research on community re-

sources.)

The nuthor of this article:De. James

currently comple
Will Raise the Childron: Now
(:ptmm for Fathers rand M.r.lu s

Tesourar Center of San 'lm‘.ﬂ»( o

Support Groups
For Single Parents

f adopting a child but isn't sure, is there a way
ence is really like?

If a single person is th
to find out what theexp

1f the denth of one parent leaves the other as sole head of kousehold, whene does
sheor he turn for support?

wing through s divoree, is there any bidy who ean
Je parenthood

1fa man and woman are
help them pro;

Where does n pregnent young woman turn for support when she knows she will
be a singrle parent?

ool
arrange-

And where da all of these 5
children —turn when they
ments?

s —especially those with pres

The
not, But

| sorts al single parent fu
bt they all hive in comme
advice from other sin,
sevm too much for them: o oh

They nnd
g when circume
oand nplncvrw) share feelings, prob

ek supports Loa,
o b

Here are some
Child Care Switchboard and Single Parent Resource Center: In 147 t five
an Frane
group to mest sume
group experience, and as p:lrf‘hh;lh[y needed some breathi
saw that many parcr pevially single parents, milar pevds but hay

—nat .|II ».oun pare nts —form mi B enop
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no way tocome together. So they fﬂl’lll“l the Child Core Switchboard to help
people make child care arrongements. The Switchbonrd guides parents to

what's available in publiely funded day care, play groups. or family day care

homes,

tle Parent Resource Center works ot of the same offices, It offers o
single parents can meet to talk, sl expenences, and get informa-
tion ahout evervthing from housing to income tax preparation. A single father

onits stadl leads a regular group for single fathers

bile Childr
ws and s

Council on Adap!
which includ
adopt. Th
|1lnu'~\ and unpurlm L pru

: Inmaost big eities, there is a loeal Council,
rle people who kave adopted or who want Lo
lenrn nbout the adeption

stings where peop

Parents Without Partners: This is a national organization with headquarters
in Washington und chapters in many communities. PWP offers rap groups.
socinl functions, peer counseling.

Parent-Child Programs: e communitics, federally sponsored Par
nce to learnabout practical aspee
e of childron. 'V

rewrns of tes

developing in high n(hml\ and in YWCAs

Clergy: Most clergy are used o counseling single parents:
this function. They donot i
in the community —not §
eoping with loss, gricf, mijustment to a new lifestyle. or the duily responsibilities
have organized support groups for single
nothers, clergy know sbout and can refer

=

1o such support networks exist
where you live?

Where would you turn if you wanled
1o find out more ahout what it was
really like to be o single adoptive
father or mother?

Can single teenoge parents find
support groups in your community?

Is there nlocal chapter of Parents
Without Partners, or any s ar
organizntion? Is it widely used?

How do parents make child care
arrangements in your community?

1 there an agency that helps
people locnte child eare?

Are there day care centers?

s there o guidebook in your com-
munity that would help families,
whether headed by one or two

5, to deal with some of these
issnes?

Can you Lhink of other pl you
might go toif you were looking for
help?
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“Raising a Family Alone”

This film gives a sense of how community
supports can be used to help a single par-
ent family establish routines and arrange-
ments that give support to the family
structure.

Besides having to establish a new family
structure in a new neighborhood, Daniel
did not share a common language with the
larger community. Daniel talks of the
things he was always able to do for his
family and those skills which both he and
the boys had to develop. As students
watch the film they should identify:

- the stresses the father faced in es-
tablishing a new family structure in
a new community

the responsibilities of each of the
family members

the community's response to the fam-
ily's needs

31

the steps in problem solving the
family used

Since the boys gained the ability to speak
both Spanish and English, they played a
significant role in dealing with community
agencies. Each family member recognizes
the special skill/role he must play.

How might this recognition support
their shared sense of family?

This family, newly established in a cul-
ture different from their own, tried dif-
ferent ways to become familiar with the
new community and its resources. The
children played a significant role in mak-
ing the community aware of the family's
needs. The father tried living with a
family, and when that liwving arrangement
did not work, he set up a home for himself
and his sons. While talking with the nun,
one of his sons, Alfredo, gives us a sense
of some of the roles he has assumed both
as child and as adult. He seeks his fa-
ther's opinion when a friend suggests they
play hookey, and he is the one who does
the shopping with his father most of the
time and takes care of his younger brother.

What factors might account for Al-
fredo's ability to handle his new
responsibilities?

How does the father support Alfredo's
dependence? his independence?



Appendix

Transcript of “Jeffrey at Home”

Mother: Jeff, I'm going to spank you. Is
that okay? Huh? Jeff? (Jeffrey is lying
on the bed and getting dressed at the same
time.)

How about putting your T-shirt on the
right way?

Jeffrey: I'm putting my pants on first.
(Mother helps Jeffrey put on his T-shirt
and laughs with him.)
Mother: Take that one off. Put this one
on. Then put your boots on. Zip up your
pants, too. (Mother goes into the kitchen
and feeds the baby, Brad. Jeffrey comes
in, reaches out, holds the baby's hand on
the highchair.)

Didn't get enough sleep, ah? (Jeffrey
climbs up to the cabinet, chooses a box

of cereal, looks at the label, climbs down
with the cereal. Sits at the table.)

You're going to get a spoon, aren't you?
(Mother pours the milk. Jeffrey gets a

spoon from the drawer.)

Do you want any toast?

(Jeffrey pours milk on his cereal. He and
his mother eat their breakfast.)
You're going on a picnic Friday. 1It's

going to be fun, huh?
day? You don't know?
to be four? Jeff!

Who's leaving Fri-
Okay. Who's going

(Mother is at the sink. Jeffrey takes his
bread crumbs to the garbage by the sink
and shows them to his mother.)
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Jeffrey: I don't like this crust.
Mother: Okay, throw it away.
Jeffrey: I'm going to brush my teeth.

(Jeffrey climbs on the bathroom sink to
get his toothbrush. He brushes his teeth,
and washes his mouth. He climbs on the
sink again, sits on the edge, and watches
the water go down the drain. He stands
in the sink, replaces his toothbrush, and
climbs down.)

(Mother comes into the bathroom and
brushes her teeth. Jeffrey shows her a
cut or scrape.)

See what I d4id?

Mother: It's

old.

I saw it a long time ago.

(Jeffrey gets the baby's diaper bag.)

We're not going yet. Are you ready? (He
hugs his mother. Plays on the rug with
the baby, turns on the radio. The baby
follows. Jeffrey puts the baby on the
couch and chooses another station. Mother
comes in and picks up the baby. When
mother is changing Brad's diaper, Jeffrey
hugs the baby on his mother's lap. Mother
dresses the baby and Jeffrey carries the
diaper bag to the door.)

Straighten the rug. (Jeffrey straightens
rug with diaper bag around his neck.)
Hurry up.

(Mother straightens another rug just be-
fore leaving.)



Transcript of
“Raising Michael Alone”

Mother: Do you remember a time when Daddy
was with us?

Michael: Yeah, once, when I was...I re-
member a long time ago I used to wake up
and I used to come in to my mother's room
and I used to say, "I'm tired," and he
used to grab me and squeeze me to sleep.
We used to live in Queens then.

Mother: One day it just dawned on me.
"This is it, lady. You know, it's the two
of you and nobody else. You've got to get
up on your hind legs and you've got to
make it for the two of you and that is
And maybe that'll change, but maybe it
won't, and if it doesn't, so what? You
know, the two of you can make it." And

we are.

it.

Michael: The fuel catch is open.

Mother: Well, it's okay. What we're do-
ing is attaching pieces of string right
now.

Michael: They got me.

Mother: Sorry about that.

Michael: They got me in the heart twice.
Mother: I can't remember a Girl Scout
knot. All that knot-tying has gone to-

tally to waste.

Michael: You used to be a Girl Scout...
I never knew that.
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Mother: Yeah, well...

Michael: Well, you got the Girl Scout
badges, but that doesn't prove anything.

Mother: Well, where do you think they
came from?
Michael: That doesn't prove it.

Mother: All right, now how do you get the
other one out?

Michael: Oh, no.

Mother: Come on, what are you saying,
"Oh, no," for?

Michael: You forgot to...

Mother: So much of me is wrapped up in
Michael. We've been alone a long time

and we, we're a team, we're a twosome,
and somebody would be almost an intrusion.

All right, why don't you let me try to do
this and you get that?

Michael: You turn it with one finger.
Mother: All right, take the battery off.
Come on, look what you're doing. 1I'll
take care of that. All the way. Come on,
come on. You can't be afraid of it, big
time airline pilot.

Michael: Ah, shoot, the battery...
Mother: Come on, don't be afraid of it,
Michael.

Michael: You want me to get my hands cut
off?



Mother: Well, I know that you should
worry about your fingers, but if you're
gonna be too afraid of it, you're never
gonna get it started.

Michael: I'm not allowed to do it on my
own.
Mother: Yeah, well, the next time we have

her come over here, you'll be able to do
it. We may not be as lucky as to meet
somebody who's willing to stop on the way
to somewhere...to fly an airplane.

Michael:
there?

Is Tony there...Michael, is Tony
Cherry, is Tony there?

Mother: I have a lot of friends who are
single parents and some who are...both
parents are there, and we do talk about
our children a great deal. And we do talk
about the problems that parents, period,
have in raising their children. And so
you do get that kind of feedback.

Female Interviewer: But I wonder if there
was any special pressure on you as a sin-
gle parent that you feel you have to do
everything in a super way in order to...

Mother: I think he has to be super well-
mannered and I think he has to be super
healthy and super rested, because if

he's not, then you haven't done your job.
You're somehow neglecting him in some way,
and I don't know how you can make up the
difference; you get pressures either way.
If you're not a working mother, you're
getting pressure for taking from the
state, and if you are a working mother,
then you're neglecting your child....
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Mother: Michael, it's time...be easy.
Yes. Come on, let's go. Let's go. Take
of f your...all those clothes go in the
dirty clothes...the shirt, the pants, the

underwear. And put on clean pajamas and
wash.

Michael: Okay, wash up?

Mother: Yeah, before you put on your

pajama top, go in the bathroom and wash,
your face, your neck. Didn't I say don't
put the top on until you've washed?

Michael: VYou didn't say that.

Mother: I said before you put your top
G115 5 %

Michael: Oh.

Mother: How are you gonna wash all those

things if you've got that top on?

Michael: What did you say for me to wash?
Mother: Wash your face, your neck, your
hands and arms, okay? That's enough.

If I get that much done, I'll be lucky.

Okay? Have you started?
Michael: Yep.
Mother: I didn't hear the toilet flush.

Thank you. Okay?
brush your teeth.
please. Come on.

Oh, don't forget to
Come on, Michael,

Male Interviewer: It doesn't go easily?

Mother: DNo, this is normal. You know...
he's gonna draw the process out.
Michael: I'm washing up.

Mother: Yeah, I don't need a blow-by-



blow, just do it. And I want to hear the

toothbrush.

Male Interviewer: Why does he draw the
process out so much?

Mother: Well, I think that he's...he's
always had a fantasy of what happens
around here when I go to bed, and how come
you get to say up so late, and what is

it that vou're doing when you're up late?

Mother: There was nothing in my everyday
work—-a-whirl that led me to believe that
this was going to happen. And so when it
actually did happen, the world just sorta
fell apart. I think the only thing that
saved me is that fact that I had a job.
And I had somewhere that I had to be every
day. There was a routine that had to be
followed: I had to get up in the morning,
I had to get this baby out to this nursery
school, I had to then leave and go to
work, I then had to do a day's work and
come home, and pick him up at the sitter's
where the school brought him and bring

him home and fix his dinner. But it was

a numbness; it was just going through a
routine.

Female Interviewer: Do you have any sup-
portive people at all in your life?

Mother: Well, I have my grandmother who's
really tremendous. She just listens, you
know. She doesn't make any comments, she
doesn't make any value judgments, she just
listens, and she says, "Yes, I know."

Mother: Come on, let's go. It's time.
It's time. Come on. It's time to gelt up.
Do you want to have hot cereal or cold
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cereal? Hot or cold?
Michael: It's gonna snow.
Mother: Not yet, but it'll be snowing

by the time you start home. And so that
means it's cold outside now. What are you
gonna do? You think about it while you're
getting ready. You have to wear shoes,

no suedes.

Michael: All right.
Mother: Ah, now you're picking up. All
right, I'm going in the kitchen. You get

up and get in the bathroom. Okay?

He's pretty much aware of it's me in terms
of what he's got, and I wonder if he's
afraid of what's going to happen to me,
how will he make it, if I'm not around.

You never decide what you're having,
right? Hot, cold? Jesus Christ, you'd
think you were making the major deci-
sions of the world--hot, cold, whatever.
Michael, are you gonna have hot chocolate
or milk with your breakfast?

Michael: Hot chocolate.

Mother: All right now. Better hurry up,
because it's getting ready.
Michael: Ma, what am I having for lunch?

Mother: What would you like?
usually have, Michael?

What do you

Michael: Jelly and peanut butter.
Mother: Well.
Michael: Is there any tuna fish?



Mother: Do you want tuna fish? Are you
gonna have jelly and peanut butter today?

Michael: Why?
Mother: Well, that's what I'm going to
fix.... Having a hard time? Don't forget

to tie your tie. Can I help find your

belt? I didn't hear you.
Michael: Yes.
Mother: All right, I'll help you find

your belt while you, uh...

I think the greatest problem is that you
become acutely aware you don't have that
second person there or somebody to say,
you know, "You should have coocled it, you
should have left it alone, it was an un-
important kind of thing." And I think
you have a tendency to get nitpicking.

Well, I'm not gonna let you put the dirty
spoon in.

Michael: Can I pour?

Mother: Na, na, na, that's enough....
Michael: Can I pour?

Mother: Sure, you can pour it.

I went to a shrink and I stayed with him
until I could walk around, like most of
the other people. And I think during that
period of time, I began to see that there
was this human being that I, I, I, me, was
totally, absolutely responsible for. And
no more of this horsing around, numbness,
feeling sorry for self, you know. Just
get off your ass and take care of your
responsibility, and forget all the rest

of that stuff.
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Sing it again for the West Coast.

Good, that's beautiful, that's beautiful,
that's beautiful. All right, have a good
day, all right? I'll be here when you get

back.

Michael: You sure you'll be here when I
get back?

Mother: I'm positive, Michael. 1I'll be

here when you get back. I only have one
thing to do and I'm gonna do that first
thing. There's your elevator.... Hurry
up, Michael! There's people in there.

Michael: Bye!

Mother: Well, I'm our sole support, and
I make all the money. And I have this
fear that I'm going to get sick. And not
flu sick, or laid up for a week, but laid
up for a long time in the hospital, and
the flow of money may stop. And what
would we do, how would we manage, how
would we survive that kind of thing?

We always fumble around and fall and bump
heads, and we pick ourselves up and keep
moving. I don't think we have any other
choice at this point. We can't undo
what's already been done. So we just keep
going. That's my perception. I'm pretty
pleased with myself, most of the time.
There are days when I don't do anything
right, but I think everybody has those
days. But at this point, I'm pleased.
I've done a good job in eight years of
growing up, of being a person, and I think
that's kind of good. I think Michael's
going to benefit from that in the long run
because I think he's aware of it, he sees
it, he knows it.



Transcript of
“Raising a Family Alone”

(English dialogue only)

Father: I was alone with my children in
Puerto Rico for three years. Then I came
to Boston. I came to live in a friend's
house with the boys. At that time I
didn't have an apartment of my own to go
to. There were other people living in
the apartment besides my children and I
didn't feel at ease. Then, when I left
my friend's house I got an apartment and
there I cooked for the boys. A major
difficulty was that I'd have to cock for
them, but since I'd always had to coock
for them I'm used to it. It's no longer
a problem. You know, you always have to
keep the apartment clean, wash the floors,
and make the beds. Now the boys make
them. They're bigger now. But when they
were smaller I would prepare everything.
I couldn't have done more but now there's
no longer any problem. They're bigger
Nnow.

At the Nun's House

Sister Carol: I am a Sister of the Sacred
Heart and I came here in the summer of
1971 with a group of sisters to share the
life of the neighborhood. The first year,
what was so hard about the first year when
you were here?

Ferdinand: We couldn't find a school, you
know....

Sister Carol: You went to a bilingual
school the first year?
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Ferdinand:
second year.
year is now.

Yeah. The first year, the
The third year. The fourth
I'm in English school.

Sister Carol: In English.

Father: When they get sick, I take them

to the hospital, like when Alfredo broke

his arm. Also, all my friends have helped

us. Plus the boys are grown up and they
help me too.

Ferdinand: One of my friends told me one
day, you want to go play hookey? And I
went and asked my father, and I told him
that the Cuban was inviting me, and he
told me never to do it.

Sister Carol: He trusts you, too. He
gives you the key to the house, when he's
away. .. -

Ferdinand: Yeah. And he'll let me go to
a theater with...he let me do a lot of
things.... You know, he trusts me and
Alfredo.

Sister Carol: Yes, he trusts you all to
take care of the house if he's not there,
keep the key, and you do shopping, don't
you?

Ferdinand: Yeah. Or sometimes I do shop-
ping just with my brother, sometimes I do

it with my father. Almost every time with
my father.

Sister Carol: Who takes care of your

little brother? You?
Ferdinand: That's me. We love each
other. We used to have a team together,

a team just our brothers against brothers,



you know, the twins? They had a team, so
we said, let's make a team of ourselves.
Sometimes we go to the movies together,
sometimes we go to, um, to shop in the
store together, sometimes. Almost every
time it's me and my father. (Laughs.)
Sometimes we go to the restaurant together,
like, let me see, I think last week, we
went to this Chinese restaurant.

Sister Carol: Do you sing together?

Ferdinand: Sometimes we do.

Sister Carol: They came across the street
all the time, the boys were much littler
and they were full of energy, and of
course came hunting for bananas, and ran
around the table and looked at everything
to make sure that there were or were not
bananas.

They also came for health services, what-
ever we could do to help them. Usually

it was a scratch. They came for band-aids
and cookies. It was always something else
and cookies. We did their laundry and
their mending and we went to the schools
with them and to the clinic, to the wel-
fare office with the father and we shared
as much as we could.

Father: So far, I've been raising them
by myself for five years and with God's
help I have brought them up. The hardest
thing was getting the laundry and the
ironing done but now the kids themselves
help. When I was a child my mother always
had our clothes washed and ironed ready
for us so that I never really paid atten-
tion to how it got accomplished and didn't
concern myself with it. I learned to do
laundry and even to cook, which I consid-
ered to have been much harder. I taught
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myself to cook. I did it myself. I was
very sad this fall when Orlando, my oldest
son, ran away from home. But he returned
after Christmas and I feel much better
about this and I'm glad to have him home.
Orlando has been looking for work since

he returned and has found it difficult

to find a job. He and his next oldest
brother have been looking for about two
months.



Guilt and the Single Parent
Lee Salk, M.D.

A sense of guilt in a parent sometimes

can be a warning that there is something
wrong in the relationship between the par-
ent and the child. The question of pri-
mary concern is not "How can I deal with
my feeling of guilt?" but "Am I meeting

my child’'s needs?" Many parents are not.
Even when there are two parents to share
the tremendous responsibilities of parent-
hood, raising children successfully is
difficult and time-consuming. It is all
the more difficult for a person who is
alone. So it is no wonder that single
parents are often overwhelmed and some-
times develop a sense of guilt about

their child or children.

And there are an increasing number of
single parents. Divorce has long been on
the rise, and although the transition can
be hard on children it is generally better
for them than having their parents con-
tinue a worthless marriage. Also, many
single people are moving into child-rear-
ing without a spouse through adoption or
by having a child out of wedlock. A great
deal of soul searching should precede this
step. I am inclined to discourage this
kind of single parenthood unless there is
a clear understanding of the emotional
commitment that parenthood involves. I
always wonder if people who deliberately
choose to be single parents are thinking
of the child or are trying to satisfy some
hidden self-interest. It is very easy to
have a child but extremely difficult to

be a parent.

Lee Salk, M. D.
Guilt and the Single Parent,
Harper's Bazaar, March 1976
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GUILT OR HARASSMENT?

What does a sense of guilt generally point
to? Not to something beyond yvour control.
If a child badgers you for a toy, and you
cannot afford it, that is no reason to
feel guilty. You should just say, "Look,
I can't afford it." The real sense of
guilt occurs when you are not doing some-
thing you can and should do and are there-
by depriving your child of something he
or she deeply needs. Nine times out of
ten that something is yourself. It is the
parents who are all wrapped up in them-
selves and bent on doing their own thing
who should be alerted by a sense of gquilt.

These parents often spend most of their
time earning the money which they then use
to buy things for their children. They
would be far better off if they spent some
of that time with their children instead.
Nothing can take the place of meaningful
time spent with a child. Parents, espe-
cially single parents, should search their
souls and look at their schedules to see
how they can bring their children more
into their lives. A child wants a mean-
ingful relationship with a parent. It

is not the toys that matter--it is using
them with their parent that is important.
Children want to do things, make things,
paint things, go places, together with
their parents.

But most single parents have to do an
enormous amount of work, and time is
short. There is that feeling of harass-
ment many women have described to me--the
feeling of "I've got so much to do I don't
know where to begin." One day just leads
into the next day, and it is a thankless
job. There is an unending routine of



chores that many single women do not an-
ticipate--to say nothing of actual jobs.
All these things take away from time with
children.

DIVORCE--ILLUSION AND REALITY

Many women who have divorced because they
did not like the ritual of conventional
family life and wanted to get out into the
"interesting world" find they end up with
more domestic responsibilities than be-
fore. And often they have less time with
their children. They spend a greater
amount of time at work, and a lot of what
they earn has to go into household help.
Exhausted and frustrated, and with few
hours for themselves, they may feel their
children are a burden to them. And this
creates a sense of guilt. The fleeting
moments of, "I wish I'd never had children
in the first place," are not uncommon.
Some mothers repress these feelings imme-
diately and then cover up their sense of
guilt with impulsive outbursts of affec-
tion--and they don't even know why they
are compensating this way.

It is better to be more open and direct

in one's feelings. Some parents can say,
"Look, I love you but there are some times
you really bother me," and if the children
feel the trust and love of the parent,
they can tolerate the parent's frustration.
I have seen a number of children who said,
"Well, I try to help my mother as much as
I can because I know how hard she has to
work, and how difficult it is, and she
never has enough time for herself."

You see, children can be very understand-
ing and helpful. This, however, is some-
thing that goes back to a parent's ear-
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liest relationship with children when they
were infants. If you pick a baby up when
he cries, if you let that baby know you
really care about him and love him, you
will find that later on, whatever the
stresses and difficulties are, that child
will have resources he can mobilize.

Some single parents have been very suc-
cessful, and free of guilt feelings, when
they have good and meaningful relation-
ships with their children. They will say,
"I've got so many things to do today that
it would be a big help if you could set
the table when you come home from school.
And maybe you could alsoc go around to the
store and get some tomatoes and eggs and
a loaf of bread--that would certainly make
things a lot easier for me when I get
home." Children love that sort of thing.
It makes them feel important. They gain
a great feeling of self-esteem from doing
something that makes their parent's life
a little easier, and from being appreci-
ated for it.

BRINGING YOUR CHILDREN INTO YOUR LIFE

No matter how busy you are, there are ways
to bring a child into your life. Most
people have just not given enough thought
to them. We all know men who run off to

a gym in the later afternoon. What stops
them from taking their children along? Or
to the park for jogging or biking? Think
of how many business or social lunches you
may have. Why can't you have lunch with
your child every other week or so, perhaps
on a day when school gets out early? Kids
love it. As far as I'm concerned, there
is nothing more delightful for me than
having lunch with one of my children alone,
just having that private one-to-one con-



versation. And if there are friends over
for dinner, I believe in having children
present at the table. It makes them feel
part of things. And they are also a big
help in serving. They enjoy that.

Shopping is an excellent way to bring
children into your life. My daughter
loves to go to the supermarket with me.
She knows perfectly well that it would
probably take less time for me to go
alone, but she loves the idea. It is
"Dad, look at this," and "Dad, loock at
that," and "Don't we need some of this?"
and "Don't we need some of that?" She is
delighted when she finds that she is pick-
ing out things we, in fact, do need and
that I had never thought of. So even
daily tasks can bring children into your
life, and when the children are there,
the tasks are not humdrum.

Children should be included as much as
possible in a single parent's social life.
And I think that if more parents would
take a fresh look at the way they live,
they would find it is not that hard to do.
I must admit there are some people who
look a little askance at you if you take
your child--or children--with you wherever
you go. They may feel you are being
rather foolish--assuming as they do that
you have to get away from your children
to do anything fun or interesting.

If you say you can't come to dinner be-
cause of your children, they are likely

to reply, "Oh, couldn't you find someone
to take care of them?" They would under-
stand that. But if you say you can't come
because you want to be with your children,
they may take offense and feel you do not
like them well enough. It is an interest-
ing symptom. Many people have not yet
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accepted the fact that parenthood is a
day-in-day-out commitment and also a great
pleasure.

WORKING SINGLE PARENT--IT CAN WORK

I believe it is possible for a single par-
ent to raise children and also work with-
out compromising their emotional health,
but it does require a tremendous amount
of dedication and great flexibility. Then
I think everything else falls into place.
I can't say that money is the answer. It
certainly helps to have someone else do
some of the daily chores for you, but then
you can always make these into an activity
you can share with your children.

As to finding someone reliable to take
care of a child while you are away from
home, this is always a problem. There

is no certification, no licensing. Most
people are careless in selecting a person
to take charge of their children. Some-
times I think they are more particular
about choosing a car mechanic or a hair-
dresser. A devoted grandparent can be
the ideal answer, but with the fragmenta-
tion of the American family and the trend
towards segregation by age groups, grand-
parents are too often not at hand.

For all these reasons, a flexible working
schedule for the single parent is essen-
tial. I know architects, designers, writ-
ers who work on their own and can organize
their time to meet their children's needs.
Many people have to carry work home any-
way, and they can do it after their chil-
dren are asleep.

If we ever get to cutting down the work
week, I hope we make it five six-hour



days, not three or four eight-hour days.
If people can work from 9:00 a.m. to 3:00
p.m., they can see their children off to
school in the morning and be home before
the children are back in the afternoon.
That would be an ideal arrangement. It
is what I have done with my life. I
don't schedule anything in the office be-
yond the time my children get home from
school. I do my homework while they are
doing theirs, or after they are in bed.

ADOPTION

A single person who has never been married
and decides to adopt a child is often
overwhelmed by the responsibilities and
develops a sense of guilt, and even out-
right rejection, of the child. These
would-be adoptive parents tend to think

of all the wonderful things about having

a child--the companionship, the love--
without anticipating the problems. Many
of them would do better not to take on the
tremendous commitment of parenthood and,
instead, devote what time they may have

to nephews and nieces, or children of
friends, or to the many children of poor,
broken families who need help.

THE SINGLE PARENT AND REMARRIAGE

A woman who is divorced or widowed and
anxious to get married again may feel that
her c¢hildren are a hindrance, and she may
have a sense of guilt about these feel-
ings. She may want her responsibilities
toward her children to come before a life
of her own and then unconsciously blame
the children for this restriction. But if
she is honest with her children and makes
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them understand that nothing is more im-

portant to her than them, no matter what

happens, these problems can most often be
worked out over a period of time.

Children want stability and permanence.
They can be frightened if a single parent
bounces from one deep relationship to
another. On the other hand, they often
pester a single parent to get married
again so they can have the feeling of be-
ing in a family. Children like to have
family around to share all the joys and
other emotions of life.

There are many kinds of problems single
parents face and about which they may feel
guilty in one way or another, but there
are very few that cannot be dealt with by
realizing a child has first claim on one's
time. The gift of self is the best cure
for a sense of guilt.



Who Cares for America’s
Children?*

Urie Bronfenbrenner, Ph.D.

The American family has been undergoing
rapid and radical change. Today, in 1975,
it is significantly different from what it
was only a quarter of a century ago....

More Working Mothers

Our first and most familiar trend is the
increase in working mothers. There are
several points to be made about these
data:

1. Once their children are old enough

to go to school, the majority of American
mothers now enter the labor force. As

of March, 1974, 51% of married women with
children from 6 to 17 were engaged in or
seeking work; in 1948, the rate was about
half as high, 26%.

2. Since the early 1950s mothers of
school-age children have been more likely
to work than married women without chil-
dren.

3. The most recent and most rapid in-
crease has been occurring for mothers of

*Reprinted from The Family--Can It Be
Saved?, Victor C. Vaughan, III and T.
Berry Brazelton, editors. Copyright,
1976, by Year Book Medical Publishers,
Inc.
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young children. One-third of all married
women with children under 6 were in the
labor force in 1974, three times as high
as in 1948. Mothers of infants were not
far behind; three of ten married women
with children under 3 were in the work
force last year.

4. Whether their children were infants
or teen-agers, the great majority (two-
thirds) of the mothers who had jobs were
working full time.

5. These figures apply only to families
in which the husband was present. As we
shall see, for the rapidly growing numbers
of single parent families, the proportions
in the labor force are much higher.

Fewer Adults in the Home

As more mothers have gone to work, the
number of adults in the home who could
care for the child has decreased. Whereas
the number of children per family now is
about the same as it was 20 to 30 years
ago, the number of adults in the household
has dropped steadily to a 1974 average of
two.

Over the past quarter century the per-
centage of such "extended" families has
decreased appreciably. Although parents
with children under 6 are more likely to
be living with a relative than parents
with older children (6-17), the decline
over the years has been greatest for fam-
ilies with young children.

More Single Parent Families

The adult relatives who have been disap-



pearing from families include the parents
themselves. Over a 25-year period there
has been a marked rise in the proportion
of families with only one parent present,
with the sharpest increase occurring dur-
ing the past decade. According to the
latest figures available, in 1974, one
of every six children under 18 years of
age was living in a single parent family.
This rate is almost double that for a
quarter of a century ago.

With respect to change over time, the in-
crease has been most rapid among families
with children under 6 years of age. This
percentage has doubled from 7% in 1948 to
15% in 1974. The proportions are almost
as high for very young children; in 1974,
one of every eight infants under 3 (13%)
was living in a single parent family....

Today, almost 90% of all children with
only one parent are living in independent
families in which the single mother or
father is also the family head.

The majority of such parents are also
working, 67% of mothers with school-age
children, 54% of those with youngsters
under 6. And, across the board, over 80%
of those employed are working full time.
Even among single parent mothers with chil-
dren under 3, 45% are in the labor force,
of whom 86% are working full time....

More Children of Unwed Mothers

After divorce, the most rapidly growing
category of single parenthood, especially
since 1970, involves unmarried mothers....
This pattern indicates not only that a
growing proportion of unmarried women are
having children but that the percentage
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of single women among those of childbear-
ing age is becoming ever larger. Con-
sistent with this conclusion, recent U.S.
census figures reveal an increasing trend
for women to postpone the age of marriage.
The rise in per cent single is particu-
larly strong for the age group under 25,
and over 80% of all illegitimate children
are being born to women in this age
bracket.

Such findings suggest that the trends we
have been documenting for the nation as

a whole may be occurring at a faster rate
in some segments of American society, and
more slowly, or perhaps not at all, in
others. We turn next to an examination
of this issue.

WHICH FAMILIES ARE CHANGING?

Which Mothers Work?

On analyzing available data for an answer
to this question, we discover the follow-
ing:

1. With age of child constant, it is the
younger mother, particularly one under 25
years of age, who is most likely to enter
the labor force. This trend has been in-
creasing in recent years, particularly for
families with very young children (i.e.,
infants under 3)....

Who and Where Are Single Parent Families?

As in the case of working mothers, single
parenthood is most common and is growing
most rapidly among the yvounger generation.
By last year, almost one of four parents
under 25 heading a family was without a
spouse.



The association with income is even more
marked.... Single parent families are much
more likely to occur and increase over
time in the lower income brackets. Among
families with incomes under $4000, the
overwhelming majority, 67%, now contain
only one parent. This figure represents

a marked increase from 42% only six years
before. In sharp contrast, among families
with incomes over $15,000, the proportion
has remained consistently below 2%. Fur-
ther analysis reveals that single parent-
hood is especially common for young fam-
ilies in the low income brackets. For
example, among family heads under 25 with
earnings under $4000, the proportion of
single parents was 71% for those with all
children under 6 and 86% with all children
of school age. The more rapid increases
over the past few years, however, tended
to occur among older low income families,
who are beginning to catch up. It would
appear that the disruptive processes first
struck the younger families among the
poor, and now are affecting the older
generation as well.

In the case of split families, we are in a
position to examine not only who is likely
to become an only parent but also where,
in terms of place of residence. Figure
1-9 shows the rise over the past six years
in the percentage of single parent fami-
lies with children under 6 living in non-
urban and suburban areas, and in American
cities increasing in size from 50,000 to
over 3,000,000. The graph illustrates at
least three important trends. First, the
percentage of single parent families in-
creases markedly with city size, reaching
a maximum in American metropolises with a
population of over 3,000,000. Second, the
growing tendency for younger families to
break up more frequently than older ones
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is greatest in the large urban centers

and lowest in nonurban and suburban areas.
Thus, the proportion of single parents
reaches its maximum among families with
heads under 35 and living in cities with
more than 3,000,000 persons. Here, one of
three to four households has a single par-
ent as the head. Finally, the most rapid
change over time is occurring not in the
larger cities but in those of medium size.
This pattern suggests that the high levels
of family fragmentation that, six vears
ago, were found only in major metropolitan
centers now are occurring in smaller urban
areas as well....

Turning to the issue of race, note that
in the graph the rising lines for blacks
and whites are almost parallel. In other
words, within each setting and income
level, the percentage of single parents
is increasing about as fast for whites as
it is for blacks. To put it in more gen-
eral terms, families that live in similar
circumstances, whatever their color, are
affected in much the same ways....

But, of course, in reality, the overwhelm-
ing majority of blacks and whites do not
live in similar circumstances. It is only
in our artificially selected comparison
groups, especially in the context that is
most homogeneous, namely suburbia, that
data for the two races begin to look alike.
Without statistical control for income and
urbanization, the curves for the two races
are rather different; they are much far-
ther apart, and the curve for blacks rises
at a substantially faster rate. Specifi-
cally, between 1960 and 1970, the percent-
age of single parent families among blacks
increased at a rate five times that for
whites, and at the end of that period the
percentage was over four times as high,



35% wversus 8%. In the past four years,
both figures have risen and the gap has
widened. 1In 1974, the percentage of sin-
gle parent families with children under
18 was 13% for whites and 44% for blacks.

This dramatic disparity becomes more com-—
prehensible, however, when we apply what
we have learned about the relation of
urbanization and income to family disrup-
tion. On inquiry, we discover that in
1974 about 6% of all white families with
children under 18 were living in cities
with a population of 3,000,000 or more,
compared with 21% for blacks, over three
and one-half times as high; this ratio
has been rising steadily in recent years.

Fig. 1-9.—Percentage of female-headed families with children under 6, 1968- 1974,
by place of residence and age of amily head,
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Turning to family income, in 1973, the
latest vear for which the data are avail-
able, the median income for an intact
family with children under 6 was $12,300
if the family was white, $6700 if it was
black. Ironically, single parenthood re-
duced the race difference by forcing both
averages down below the poverty level--
$3700 for whites, $3400 for blacks. Con-
sistent with these facts, the percentage
of black families that fall below the
poverty line is much higher than that of
whites. In 1973, 33%, or one-third, of
all black families with children under 18
were classified in the low-income bracket,
compared to 8% for whites, a ratio of
over four to one....

For the nation as a whole, the analysis
reveals progressive fragmentation and iso-
lation of the family in its child-rearing
role. With respect to different segments
of American society, the changes have been
most rapid among younger families with
younger children, and increase with the
degree of economic deprivation and indus-
trialization, reaching their maximum among
low income families living in the central
core of our largest cities. But the gen-
eral trend applies to all strata of the
society. Middle class families in cities,
suburbia and nonurban areas are changing
in similar ways. Specifically, in terms
of such characteristics as the proportion
of working mothers, number of adults in
the home, single parent families or chil-
dren born out of wedlock, the middle class
family of today increasingly resembles

the low income family of the early 1960s.



Talking About Divorce and Talking About Death

Following are
About Divorce

Talking About
Illustrations

by permission

Talking About

excerpts from Earl Grollman's bocks Talking
and Talking About Death.

Divorce copyright () 1975 by Earl A. Grollman.
copyright () 1975 by Alison Cann. Reprinted

of Beacon Press.

Death copyright @ 1970, 1976 by Earl A.

Grollman. Illustrations and calligraphy copyright C) 1970
by Gisela Heéau.
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